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relevant, easy comprehensible to teach other and of acceptable level of language
accuracy.

Brown (2001; 141) states that there are five basic types of speaking. They are: 1)
Imitative. At one end of a continuum of types of speaking performance is the ability to
simply parrot back (imitate) a word or phrase or possibly a sentence; 2) Intensive. The
production of short stretches of oral language designed to demonstrate competence in a
narrow band of grammatical, phrasal, lexical, or phonological relationships (such as
prosodic elements-intonation, stress, thythm, juncture). The speaker must be aware of
semantic properties in order to be able to respond, but interaction with an interlocutor or
test administrator is minimal at best; 3) Responsive. Responsive assessment tasks include
interaction and test comprehension but at the somewhat limited level of very short
conversation, standard greetings and small talk, simple requests and comments, and the
like. The stimulus is almost always a spoken prompt (in order to preserve authenticity); 4)
Interactive. The difference between responsive and interactive speaking is in the length
and complexity of the interaction, which sometimes includes multiple exchanges and/or
multiple participants. Interaction can take the two forms of transactional language, which
has the purpose of maintaining social relationship. In interpersonal exchanges, oral
production can become pragmatically complex with the need to speak in casual register
and use colloquial language, ellipsis, slang, humor, and other sociolinguistic conventions;
5) Extensive (monologue). Extensive oral production tasks include speeches, oral
presentations, and storytelling, during which the opportunity for oral interaction from
listeners is either highly limited (perhaps to nonverbal responses) or ruled out altogether.
Language style is frequently more deliberative (planning is involved) and formal for
extensive tasks, but we cannot rule out certain informal monologues such as casually
delivered speech (for example, my vacation in the mountains, a recipe for outstanding
pasta primavera, recounting the plot of a novel or movie).

2.3.1 Strategies for Developing Speaking Skills

Based on The National Capital Language Resource Center (NCLRC), Washington, DC
(2004), students often think that the ability to speak a language is the product of language
learning, but speaking is also a crucial part of the language learning process. Effective
instructors teach students speaking by strategies: 1) Using minimal responses. Language
learners who lack confidence in their ability to participate successfully in oral interaction
often listen in silence while others do the talking. One way to encourage such learners to
begin to participate is to help build up a stock of minimal responses that they can use in
different types of exchanges; 2) Recognizing scripts. Some communication situations are
associated with a predictable set of spoken exchanges — a script. Greetings, apologies,
compliments, invitations, and other functions that are influenced by social and cultural
norms often follow patterns or scripts. So do the transactional exchanges involved in
activities such as obtaining information and making a purchase. In these scripts, the
relationship between a speaker’s turn and the one that follows it can often be anticipated;
3) Using language to talk about language. Language learners are often too embarrassed
or shy to say anything when they do not understand another speaker or when they realize
that a conversation partner has not understood them. Instructors can help students
overcome this reticence by assuring them that misunderstanding and the need for
clarification can occur in any type of interaction, whatever the participants’ language skill
levels.





