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ing; and having the knowledge

W to organize 3| activities,
Although the characteristics of 8ood teachers of EYL are stateq differ-
tly, the Mmessages are basically the same. Since teachers at the leve| of
are viewed as Parents and educators, they have the
students rights, They have to know well what the

generalize and systematize.
It has been clear enough for the teachers to understand the :»E.
young learners. In the teaching, EYL teachers should hold principle

EYL teachers should find the appropriate ways to match the teach| e as well.

ECTIVE APPROACHES FOR TEACHING EYL

By knowing the Complexities of young learners’ Characteristics, teach-

OFEYL cannot depend on their traditional Way of teaching. They have to

the appropriate teaching techniques for getting students’ attention, They

have also to pe selective in developing material which is suitable with

There are several Prerequisitesto be Ey|. teachers. This section ¢ Mudents’ interest. In other words, they have to be able to create an

Ive teaching. This Section describes the kinds of effective teaching
I8 which can be followed by the teachers of EYL.

octive teaching is a rea] Picture of professional teachers. If educators

of EYL (Thompson, 20| ). According to Thompson EYL teac bple who take ideas seriously, who believe in inquiry, and who sub-

to the Possibility of human Progress, then oyr professional language
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must label and respect practice that is at the leading edge of the
(Zemelman, et al., 2005). Effective teaching is often categorized as a |
practice. The term best practice is as a shorthand emblem of serious, tho
ful, informed, responsible, state-of-the-art teaching. As it will be emple
in the young learners’ level, there is a strong consensus among the &
ingly disparate subject-matter fields about how kids learn best. Virtually
the authoritative voices and documents in every teaching field are calling
schools that are more student-centered, active, experiential, authes
democratic, collaborative, rigorous, and challenging.

The teaching of EYL is considered to be a complex activity in prif
education. Hence, teachers’ knowledge and their beliefs about what
portant to teach, how students learn, and how to manage student ba
and meet external demands are very important. Teachers’ daily experi
in their practice context also shape their understandings and their
standings shape their experiences.

In relating the model of teaching and what teachers need to da |
classroom, McCloskey (2002) proposes seven instructional prinely
teaching EYL. These principles are effective to promote young |
learning because teachers have to offer learners enjoyable, active
the learning experience. They also should help students develop
tice language through collaboration. A multi-dimensional, themat|
ganized activity is also part of their responsibility. Besides providi
prehensible input with scaffolding, teachers have to integrate langus
content. The other principle teacher should meet is to validate
grate home language and culture of the students. The last princip!
viding clear goals and feedback on performance.

The discussion on principles of creating model of effective te
by correlating psychological theories and the teacher responsibil
the students’ characteristics is very significant. As educators,
EYL must continually reflect on their teaching and update their
address the needs of students.

Children, as curious, active learners, are significantly reinfor
they construct and retain new knowledge which increases t!
they will remain actively engaged in their education (Good
Therefore, to achieve an effective teaching teachers need expart|
behavioral and constructivist approaches. First, effective teachl
the flexible implementation of a variety of methods dependi

.
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ructional goal and the needs of the students. Good and Brophy (2008, in
LHood et al., 2009) have argued that any teaching method is useful in certain
{uations and that no one method is optimal for all purposes. Secondly,

havioral and constructivist theories complement each other. Maximizing

{he opportunities for children to construct knowledge requires careful at-
ntion to the antecedents and consequences in the general learning envi-

nment, in student-teacher interactions, and within curricula and instruc-

onal strategies.

Musthafa (2010) also recommended to the English teacher at elemen-

ty schools to teach their students by paying attention of the following
anditions:

Children should be treated and appreciated in their own right.
Children learn from hands-on, physical activities.

Children’s thinking is embedded in here-and-now context of situation.
Children learn by doing things in and with the language (e.g., participat-
Ing in social activities involving the use of the language; being engaged in
social interaction using the language being learned).

Children find it easier to learn a language that they see as useful and
respected socially.

In addition, according to Good and Brophy (2008, cited in Good et al.,

)09), teachers of EFL at elementary schools should be able to select the

llowing general aspects of effective teaching to achieve best practice.
Appropriate expectations. Teachers need to form accurate and appropri-
expectations for student learning. Expectations that are too high or too
v lessen student achievement. In addition to stating appropriate expecta-
ns for student performance, teachers must work to help students over
o to exceed present expectations and help students realize the growth
have made.

Proactive and supportive classrooms. Students learn best in classrooms
re academic and social goals are clear and where caring communities
afforded. Students need to know that wrong answers are no issue if we
n from our errors and misconceptions. Supportive classrooms allow
dents to take intellectual risks. In supportive classrooms focus is placed
\ learning, not simply on “knowing” or right and wrong answers.
Opportunity to learn. Classroom learning is best when most available
o Is used for academic work in which students are highly engaged. Stu-

unto, The Teaching of English for Young Learners in Indonesia




dents cannot learn material that they do not study or develop skills they
not see or practice. Although this point seems obvious, in too many ¢l
rooms students do not get to read original documents, to explain thel
swers, to challenge the thinking of teachers and peers and so forth,
students are assigned to learn and their degree of involvement in wa
the strongest known predictors of student achievement.

Curriculum alignment. Content is aligned to create a visible and ¢
ent plan for achieving curriculum goals. Teachers carefully differenti
tween more and less important content.

Coherent content. Content is organized and explained in sufficiant
to allow student to learn meaningfully.

Thoughtful discourse. Questions are planned and allowed that
students in sustained discussion and exploration of key ideas. Th
discourse allows for various opinions to be raised and to explore alt
explanations for historical and contemporary events. Thoughtful dis
goes beyond defining what “is” to explaining “why”, addressing |
value, and considering future implications. :

Scaffolding students’ ideas and task involvement. The teacher
ports student learning activities and strives to help students unde
cepts more fully. In many classrooms, discussions focus mainly on
know or just found. Just as teacher scaffolding can help student
stand at a higher level, good scaffolding can help students to mae
present to the future — “So we know what we found in the exj
how can we use this information?” W

Practice/application. Students need ample opportunity to apply
tice new learning. Distributed practice with concepts in dive
enhances long-term retention of learning. Critics of current t
ods often scorn the fact that teaching in schools, at best, prepa
for acts of “near transfer.” That is, students can use extant
solve problems that are similar to what they have studied.

Goal-oriented assessments. Test, quizzes, and papers nead
important curriculum goals. Such assessments help students t&
important content and allow them to practice applying imp¢
tion. Oddly, teachers sometimes believe that preparing stud
is unfair or wrong. Students need to know that their daily
important and that they serve as advance organizers for showing'

#dge teachers think is important and how students can best display that
knowledge.
The nine principles of effective teaching outlined above pertain to all
J'ades. However, the ways in which each principle is applied, the relative
portance, and the potential impact of each often varies for students of
Iiferent ages. For example, proactive and supportive classrooms are benefi-
il to both kindergarteners and high school seniors. But the lack of a sup-
bitive classroom environment in kindergarten may have more detrimen-
effects than in higher grades. Young children are just establishing their
lationship with school as a social institution, and how they view them-
Ives as learners. An unsupportive environment may significantly under-
lne five-year-olds’ developing self-concept, whereas older students have

bre mature coping skills and, hopefully, a more solidified self-concept. In

ition to the initial entry to schooling, the relative importance of a proac-

and supportive classroom is also higher for transition periods such as

first year of middle school or high school, or when children move to

schools. Even though students are older, transitioning to a new school,

social structures and (when moving up to middle or high school) more

Jrous cognitive demands means students are particularly vulnerable and

ofit from clear expectations and readily available support to help them

L expectations.

In another example, thoughtful discourse is an essential component of
tive teaching for all students, but the discourse is different at different

Io levels. In early childhood and primary classrooms, teachers often scaf-

correct grammatical sentence structures and help children elaborate

. For example, if a preschooler says, “The truck runned over my toe.”

teacher may respond, “I see that the truck ran over your toe. How did

foel?” In the upper elementary and middle school years, effective class-

discourse requires teachers to gradually turn over responsibility for

Ing and the structuring of ideas to the learner. If a sixth-grade student, -
ple, says, “l don’t understand how to divide these fractions” a teacher

respond, “Ask me a question that will help you understand.” In high

Bol, thoughtful discourse includes respectful consideration of a variety

us and perspectives. Effective teaching includes questions that pro-

tebate and allow for discussions of controversial issues which chal-

students to authentically consider ideas that differ from their own.
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hatead of textbooks, try story books, poems, songs, comics, puppet shows,
ames and any other activity that uses language. You can also incorporate
1% and crafts projects into your language teaching.

Interact in the foreign language. Using the foreign language for everyday
livities brings it alive and teaches kids basic vocabulary in context. Meal-
ime, bath time and drive time all present learning opportunities. If you're
iching at home, start by saying a word or phrase in the child’s mother
hgue, then repeat it in the foreign language. Do this for a month, and then
Itch to the foreign language followed by the native language. After a few
0ks, you can use just the foreign language.

Find extra learning and cultural material. Help young children experience
tulture of those who speak the language they are learning. Stories and
les about the lives and adventures of kids in other countries hold young
ldren’s attention well. Even'if you do not understand the language, you
still get something out of the pictures and your child will be proud to
laln things to you.
Introduce the children to native speakers. If you speak the language you
teaching with an accent, make sure your child talks to native speakers.
g children can learn a language with no foreign accent, but it gets a lot
lor by around age 12. Children need to interact to develop a good ac-
80 try to find native speaking children they can play with.
The models of the teaching of EYL that have been proposed seem to be
Bnging and interesting both for the novice and experienced teachers.
tan modify or even simplify the chosen model by considering the con-
0f students and the schools atmosphere. Teachers have a freedom to
lop ideas to create best teaching. They also have a chance to bring the
los of language teaching in the context of young learners into reality.
Is no word for the teachers of EYL to give up in the attempts to
slonalize themselves. With this knowledge, teachers of EYL in Indo-
tan diminish their pessimistic view on teaching practice. It is also use-
tut down the some people’s worrying on the application of EYL in
sla. While decisions to teach English to elementary school pupils have
| ade as a local content, the concept is still not very clear to many
because the decision seems to be based more on fashion or prestige
i 0 real needs of the students (Saukah, 2009). Moreover, the require-
for teachers to be able to teach English well at this level are seldom
#0d in public forum (Musthafa, 2010).

Practice and application also looks different and has <.m_.<=._m relative If
portance at different grade levels. In the early m_.wa.mm. children develop
sential cognitive processes (like the ability to -:ﬁo:ﬂ_o:.u_? focus their a ,
tion or intentionally remember something), foundational academic sk

ines of school life.
g ﬂ:mmmmmﬂ-__m are critical to school success. Yet at the time they are d
oping these skills both the capacity of their attention span and the fluenc)
their recall is limited. Thus, younger children need considerably mora
etitions and more frequent opportunity to practice than w_am.. stude
the older grades, students need less practice on material ﬂ._..mﬁ draws
mastered skill, but still need increased opportunity for practice <<:.J
encounter new information or skills that either draw on prerequisita
or knowledge that they have not previously learned, or that needs
i ent.
g nw__..:_.mm_H“,MH. looking at the fact that children learn more readily
engaged in physical movements, nmmn:m_,.m should use mQZ.Q.u-n.‘.
ing-learning techniques such as Total Physical Response, games, an .4
Also to be noted here is that teachers should focus on functional E |
vocabulary development, and for immediate E_m.__Bm:ﬁ of commi
needs of the young learners. As children have relatively short atte
teachers of EYL should use various techniques for short periods
maintain the interest level of the children in engaging the English .

Normally young children learn language through their evé
ronment. To teach a foreign language to young children, how
little more effort. If you're teaching a child between 2 and 8, you
collect kid-friendly teaching material and get an c:am.”uﬁmza_zu ]
dren learn languages (Miriam, 2011). To realize her idea on th
teaching of English young learner, Miriam tried to propose the
instruction to her students as the following:

Focus on activity and interaction, rather than memorization
Total Physical Response method, in which students _m.E.: by
well with little kids. For vocabulary, use real communication If
petitive reading or writing. For example, to 1m<mm<.< the wo
you could ask “What does a nurse do?” in the .qou-.m_m: lang

Collect foreign language material for young children.
for older kids are usually too complex (and too boring) for
these and use age-appropriate material that’s relevant to &

_ _ SECOND LANGUAGE RESEARCIH
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CONCLUSION

The discussion in this chapter suggests that teachers of EYL have mu
responsibility to equip the learner with simple strategies that go beyond th
task-on-hand. Besides increasing thier teaching contents, teachers of E
should provide techniques to reach the learners’ motivational level and co
fidence. It must be remembered that teaching young learners is differe
from teaching adults; the teacher has to be inventive in selecting interesti
activities, and must provide a great variety of them. One of the ways
master young learner teaching methods is by selecting and modeling b
teachings practiced by EYL teachers from various places.

Parents who scaffolded effectively should create interest in the
break the task down into smaller steps; model the task, including diffe
ways to do the task; keep child “on task” by reminding him or her of
purpose or goal; point out the important parts of the task; control
child’s frustration during the task. When children need help to learn
guage, teachera should make their strategies enjoyable, supported,
oriented, meaningful, purposeful, and full of practice as Confucius §
hear, and | forget. | see, and | remember. | do, and | understand.”

Finally teachers for EYL are expected to have ability to teach thel
dents by imitating the first language environment. They have to te
guage in context. The grammar should not be taught explicitly. Th
have to create an English speaking environment in their class and
make English fun through songs and chants, storytelling, drama, and
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