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ABSTRACT

English language competence plays an importance role for social and economic sectors. As one of required
skill for the market demands, English test is often conducted to measure one’s ability for both active and
passive English language skills. Recent studies have found that the commonest international tests are
considered unnecessary for non-native English countries’ pedagogical background. Therefore, Standardized
Test of Academic English Proficiency Test (STACEP) is designed to fill the gaps between the need of English
language assessment and Indonesian socio-educational curriculum. Some previous studies of STACEP
research has focused on the test validity and reliability. However, study of learners’ attitude has not been
conducted to evaluate to what extent the test is significantly correlated with their engagement with the test.
This study aims to investigate learners’ attitude towards the implementation of STACEP test instrument. In
order to report accurately learners’ attitudes, a learners’ attitude of test participation questionnaire is
electronically distributed to 750 participants. Thus, the data are analyzed qualitatively and presented
according to learners’ attitude indicators towards: 1) test design; 2) test information transparency; 3) test
procedures; 4) test mode; and 5) test wash back. The results revealed that various responds of the
aforementioned indicators have been performed by the learners. Moreover, the finding of the study is
expected to be a framework for STACEP test preparation classes.
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1. INTRODUCTION

Designing a suitable English language test in accordance
with the needs of test takers for post-test occasion becomes
a major concern for Indonesian universities. English test is
considered pivotal to measure one’s competence for both
academic and professional employment context. When it is
used for local practice, international English tests with
English-native cultural background corpus is often
irrelevant with the students’ needs after taking the test.
Therefore, Standardized Test of Academic English
Proficiency (STACEP) is designed to bridge the importance
of conducting English test to evaluate students’ English
competence and the relevancy of Indonesian curriculum
integrated in the test. STACEP uses texts of Indonesian
socio-economic, cultural, and historical background.
Recently, this test has been implemented by several private
Indonesian institutions to test students’ English skills
specifically in reading and listening competence.

Research on STACEP has been conducted since it was
firstly designed in 2017. Several previous research of
STACEP discussed about its material content component,
students’ learning schemes, test validity and reliability.
Non-English department students have certain learning
strategies and needs different from students of English
study program [1]-[6]. A number of English language test
assessment for non-native English country studies have

focused on language literacy proficiency for students [7]-
[10], teachers’ assessment knowledge [11]-[13], validity
and reliability test instruments [14]-[18], language learning
strategies [19], [20], and students’ engagement in language
learning process [13], [21]-[23]. While researches have
studied language assessment topic in the view of
aforementioned aspects, there is a little published data on
the student’s attitudes. A previous study of students’
attitudes towards a language test implementation in China
context has showed that students’ attitudes contribute as a
factor needed to consider in test development and validation
[24]. There are five criteria concerned in this study: attitude
to test design [20], attitude to test information transparency
provided [25], attitude to test procedure [21], [24], attitude
to test mode [1], [26], and attitude to test washback [27],
[28].

Although a study has revealed students’ attitudes factors
and description towards an English test in Chinese context,
no detailed investigation of this area has been conducted in
Indonesian context particularly in STACEP research project.
The evaluation of how students perform their attitude
towards the implementation of test will give a significant
influence for STACEP test preparation class and test
material development in the future. Therefore, the recent
study focuses on investigating how learners’ attitude are
towards STACEP test instrument implementation as an
English certification program in a private university in
Indonesian context.
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2. METHOD

This research is classified as a qualitative study since it
focuses on describing qualitatively students’ attitudes
towards the implementation of STACEP test as a required
English certification program in Muhammadiyah
University of Ponorogo, Indonesia. The university aims to
educate all the students to not only master their own
discipline in their majors, but also has at least intermediate
level of English passive skills, reading and listening.
STACEP English certification program, thus is developed to
facilitate students an additional English program to train
their English competence. The STACEP English
certification program in this research was done in April —
August 2019. This period of STACEP implementation
program was the first-time debut after its research and
development process in 2 years. After having a final test
examination in August 2019, all learners were participated
in filling the questionnaire as a part of university programs
evaluation.

Table 1 List and raw result of open-ended questionnaire
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In order to report accurately learners’ attitudes, a learner’s
attitudes in a test participation questionnaire is
electronically distributed to 750 participants. Thus, the data
are analyzed qualitatively and presented with regards to: 1)
attitude to test design; 2) attitude to the transparency of test
information; 3) attitude to test procedures; 4) attitude to test
mode; and 5) attitude to test wash back. These five
indicators are explained in 24 statements of open-ended
questionnaire. These statements give five alternative
opinions for the participants: strongly agree, agree, neutral,
disagree, and strongly disagree. Moreover, the participants
are able to give additional opinions in notes section in the
questionnaire. Open-ended questionnaire form is created to
provide research participants opportunity delivering their
attitude in a more detailed description. The learners
participated in the research were bachelor degree students
of sixth semester from various study programs: engineering,
health science, law, education, economic, social and
political science faculties.

Responses (in percentage)
No.  Statement SA A N D SD
1 I think the design of the test is on the whole reasonable 222 46 20.6 4.8 6.3
2 I think STACEP is a comprehensive test of my English proficiency 175 349 254 127 95
3 I believe STACEP test score can really reflects my English level 177 387 17.7 194 6.5
4 I think the language abilities assessed in STACEP are what I need for my studies 143 429 206 175 48
and work

5 I think the test items in STACEP reflect real-life language use 222 46 175 79 6.3
6 I can easily access STACEP test information 28.6 444 159 179 32
7 I comprehend how STACEP assesses my English language competence 175 429 159 159 79
8 I comprehend the scoring criteria for STACEP listening test 28.6 365 175 79 28.6
9 I comprehend the scoring criteria for STACEP reading test 20.6 46 19 1.1 3.2
10 I am familiar with the English certification program: STACEP 254 381 238 438 7.9
11 The instructors have explained information about the test 20.6 397 79 20.6  20.6
12 I am satisfied with the organization of the test 238 413 175 11.1 63
13 I am satisfied with the examination room for STAcEP 175 444 19 143 438
14 I think the examiners have performed their duties well during the test 27 444 127 143 1.6
15 I can perform to the best of my ability in the STACEP listening test 19 429 238 48 19
16 I can perform to the best of my ability in the STACEP reading test 21 403 17.7 9.7 11.3
17 I believe the STACEP listening test can well assess my English listening abilities. 20.6 429 206 143 1.6
18 I believe the STACEP reading test can well assess my English reading abilities. 19 39.7 222 63 12.7
19 I have improved my English level through preparing and taking STACEP test 3.7 365 159 11.1 438
20 I think STACEP has motivated me to spend more time learning English 20.6 413 143 159 79
21 I think the STACEP has motivated me to listen to more English radio programs 20.6 46 20.6 79 4.8
22 I think STACEP has motivated me to read more English newspapers and magazines  23.8 38.1 159 143 79
23 I believe STACEP has pushed me to study harder in English 20.6 46 159 159 1.6

3. RESULTS AND DISCUSSION

Open-ended questionnaire results of learners’ attitudes
towards the implementation of STACEP test as a final
examination of English certification program in
Muhammadiyah University of Ponorogo are described in
five sections as the indicators: attitude to test design,
attitude to the transparency of test information, attitude to
test procedure, attitude to test mode, and attitude to test
washback.

3.1. Attitude to Test Design

Statement 1 to statement 5 in the questionnaire represent
students’ attitude to test design. There are 46% participants
agree that the design of the test is appropriate to measure
their English passive skills. While 34.9% participants
concur that STACEP is a comprehensive test for their
English proficiency level, 38.7% of all learners believe that
the test score can truly reflect their English level. Although
Learners answered very positively on the overall design of
STACEP with the two components of listening and reading,

356



ATLANTIS

PRESS

in some notes related to the questions focused, 17
participants mentioned that STACEP needs to develop
learner’s productive skills to test overall English skills
accurately. This finding is in line with a study by Du (2012)
that English skills need to be tested to test overall students’
competence.

“I don’t think it’s enough for all my ability because there is no

speaking and writing test” @8]
“I am familiar with the content, about Islamic and Indonesian
topic texts” 2

Other two statements in this indicator present how relevant
the test is with the learners’ real-life, academic and
occupation context. It is approximately 42-46% participants
show their agreement that STACEP test they take is
applicable to their needs in real-life context. These five
findings in term of attitude to test design, of 34.9 to 46%
participants have a positive attitude to the design of
STACEDP test in reading and listening sections. In the future,
STACEDP test is expected to develop a more comprehensive
area in speaking and writing skill assessment.

3.2. Attitude to the Transparency of Test
Information

Indicator of test information transparency attitude is
described in statement 6 to statement 9. Of 750 participants,
44.4% show that it is easy to access information related to
STACEP program and know well the scoring criteria for
STACEP composition section. There are 42.9% participants
also have the same agreement that they understand how
STACEP measures or assesses their English language
abilities. Although 46% participants agree that they
comprehend with the scoring criteria for reading test, only
36.5% participants understand the scoring criteria for
STACEP listening test. No additional notes given by the
participants related to the attitudes they performed in the
questionnaire. However, the answers given may be
triggered from the explanation of STACEP program from
English Language Center of Muhammadiyah University of
Ponorogo in the beginning of sixth semester.

A comprehensive information was given to the coordinator
of each study program in the campus and it was socialized
in the students’ academic preparation program conducted
by the faculty. Considering the recent way how STACEP is
informed to the learners, updating STACEP program and
test information in university website is regarded more
efficient and effective rather than centred-information from
the study program. This idea is supported by the result of
the study done by Mertsalova (2016) discussing about the
transparency situation in educational context that will be
beneficial not only for academic parties but also for the
entire society.

3.3. Attitude to Test Procedures

Test procedure attitudes are represented in statement 10 to
statement 14. Learners agree that the information of
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STACEP including the schedule and the procedures to take
the test is clear. It can be summarized from the results of
statement 11 that there are 38.1% participants agree that
they are familiar with STACEP English certification
program. As stated in research methodology, STACEP test
in this research was its first implementation after 2-year
research and development. In the next section, it is showed
that 39.7% participants reported that their English
instructors have provided the information clearly although
there is little information about STACEP in English
Language Center’s website. More than 40% participants
concur that they feel satisfied with the organization of the
test, the examination room for the test, and the examiners’
responsibility during the test. There are two additional notes
added from the participants that the facility of listening
recording was good but it could be much better if they could
use headphone for a better quality of listening. Another
comment states that the students might not be familiar with
the listening section because it was the first time having
STACEP test. Therefore, this factor might influence their
listening score. Those two comments are stated as follow.

“The recording is clear but we just experience this for the first

time, sorry if we have a bad score listening” 3
“The speaker is good but I think ELC needs a new one for the
best audio” 4

“I felt rather confused at the first time because I am a transfer
student. 1 have different procedure but then I understand the
registration procedure for me” &)

Test procedures are different for certain case of learners
(transfer students and students who missed regular English
certification program). It confirms the same result with
Jinsong’s study in Fundan University that different level of
students has certain test procedures [24]. Based on overall
finding description in statement 11 to 15, it can be
concluded that learners mostly show their positive attitudes
and supportive feedback towards the STACEP test
procedures.

3.4. Attitude to Test Mode

In the questionnaire, statement 15 to statement 19 address
learners’ attitudes to test mode. Test mode refers to the way
how the test is delivered. While 42.9% participants believe
that they can perform to the best their ability in STAcEP
listening test, of 40.3% participants agree that they do the
best of their competence in reading section. Moreover, the
mode of STACEP paper-based test is considered to assess
participants’ listening and reading ability, presented by
approximately 39.7 to 42.9% participants. STACEP test and
class preparation are also believed by 36.5% participants
who concur that their English competence level have
improved since they joined STACEP program. Although
more than 36.5% learners agree and 31.7% participants
strongly agree, a feedback comes from 11.1% those who
disagree with STACEP recent mode. Current technology
should be used to design an online test mode for STACEP.
As comment section stated below, paper-based test is
regarded ineffective and it may increase students’ dishonest
attitude tendency during the test.
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“I think online form of test will be great and minimize
cheating” 6)

The results of statements reflecting test mode criterion
demonstrate that students perform a positive response to the
mode of STACEP test which is in a paper-based form.
Online test mode feedback comes from student of
Engineering Faculty. This reflects that a student’s
background discipline may impact on how student performs
a certain attitude and learning strategies [1], [26].

3.5. Attitude to Test Washback

Test washback effect refers to learning attitude and
behaviour after taking the test [27]. Learners’ attitudes to
test washback are revealed in statement 20 to 23. There are
41.3% test takers concur that STACEP has motivated them
to spend more time learning English while 46% other
participants agree that listening more English radio
programs become an after-effect of taking STACEP test. No
participant delivered more detailed information about test
washback they have. However, the requirement from the
university to pass the program with at least basic criterion
for STACEP score has more or less influence how the
learners behave with this program. Motivation to read more
English newspaper and magazines is performed by 38.1%
participants. In the last statement, it is about 46% test takers
believe and agree that the test has encouraged them to study
harder in English. This result show that the learners already
have stimulus to achieve better STACEP score. Based on the
result, material development and teaching strategy for test
preparation class, therefore, should keep the students’
motivation high. Thus, STAcEP program and test
implementation positively gives a significant influence to
the learners. This finding is in line with the theory of test
washback that test washback potentially encourage learners
to learn new learning strategies to succeed the test [28] and
give particular effect to the test takers [27].

4. CONCLUSION

Designing a language test assessment needs of research and
development in areas of institutional considerations,
material test development, teacher’s test knowledge, and
learner’s perspective. This theoretical and practical thought
are essential for language assessment quality [29]-[31].
This paper figures out how learners attitudes contribute to
the research and development of STACEP in its first year of
implementation. Overall findings reflect learners’ positive
attitudes and supportive feedback for STACEP test
evaluation in all attitude criteria. Specifically on attitude to
test mode and test procedures, the result of the study is in
contrast with study report by Fan (2014), that the learners
correspond positively although there the test mode and
room facility for test need to develop. This verifies that
learners’ different experience and background contribute to
different attitude [32], [33].
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The major limitation of this current study is that attitude
contribution performed by the learners are subjectively
presented according to their own perception and cannot be
generalized in different setting and context. It can be
assumed that regular evaluation of learners’ attitudes is able
to have more rigorous information. The findings of the
study contribute to STACEP test evaluation for future
implementation and it can be a framework for STACEP
material test preparation. The present study raises the
possibility for research on developing test material on
productive skills and measuring its construct validity to test
more comprehensive English skills for non-native English
speakers in EFL tertiary context.

ACKNOWLEDGMENTS

This research has been funded by Ministry of
Research Grant Research and the conference
publication for the 1% International Borobudur
Symposium has been supported by Research and
Community Service Institute of Muhammadiyah
University of Ponorogo, Indonesia.

REFERENCES

[1] R. A. Gestanti, E. P. Nimasari, R. Mufanti, and U.
M. Ponorogo, “Teaching English For International
Students From Non-,” no. 2, pp. 179-191, 2018.

[2] R. A. Gestanti, E. P. Nimasari, and R. Mufanti, “Re-
overviewing Google Translate Results and Its
Implication,” Asian EFL Journal, vol. 23, no. 3.2, 2019.

[3] R. Mufanti, A. Susilo, R. A. Gestanti, and E. P.
Nimasari, “A Constructing and Analyzing Model for
the Teaching of Grammar,” Asian EFL Journal, vol. 23,
no. 3.2, 2019.

[4] E. P. Nimasari, “How Do Undergraduate Students
Avoid Plagiarism?,” The Asian EFL Journal, vol. 2, no.
4,2018.

[5] E. P. Nimasari, R. Mufanti, and R. A. Gestanti,
“SEKOLAH TOEFL as a Platform to Integrate
Technology and Online Learning Resources in ELT,”
Asian EFL Journal, vol. 23, no. 3.2, 2019.

[6] R. Mufanti et al., “Public Speaking Intensive Course
For Students Of Non- English Department (A Study in
English Language Centre),” Exposure, vol. 7, no. 2, pp.
161-178, 2018.

[7] M. Farahian and F. Avarzamani, “The impact of
portfolio on EFL learners * metacognition and writing
performance The impact of portfolio on EFL learners ’

358



ATLANTIS

PRESS

metacognition and writing performance,” Cogent
Education, vol. 11, no. 1, 2018.

[8] M. Kamali, M. Abbasi, and F. Sadighi, “The Effect
of Dynamic Assessment on L2 Grammar Acquisition
by Iranian EFL Learners,” International Jourmal of
Education & Literacy Studies, vol. 6, no. 1, pp. 72-78,
2018.

[9] A. Lidice, G. Saglam, and H. Farhady, “Advances in
Language and Literary Studies Can Exams Change
How and What Learners Learn ? Investigating the
Washback Effect of a University English Language
Proficiency Test in the Turkish Context,” Advances in
Language and Literary Studies, no. c, 2019.

[10] M. H. Lin and J. Lee, “Pedagogical suitability of
data-driven learning in EFL grammar classes : A case
study of Taiwanese students,” Language Teaching
Research, no. 151, 2017.

[11] H. Farhady and K. Tavassoli, “Developing a
Language Assessment Knowledge Test for EFL
Teachers: A Data-Driven Approach,” Iranian Journal of
Language Teaching Research, vol. 6, no. 3, pp. 79-94,
2018.

[12] J. Fleckenstein, M. Leucht, and O. Kéller,
“Teachers * Judgement Accuracy Concerning CEFR
Levels of Prospective University Students Teachers ’
Judgement Accuracy Concerning CEFR Levels of,”
Language Assessment Quarterly, vol. 15, no. 1, pp. 1-
12, 2018.

[13] A. Tsang, “EFL / ESL Teachers * General
Language Proficiency and Learners > Engagement,”
RELC Journal, vol. 48, no. 1, pp. 99—113, 2017.

[14] T. Eckes, “Setting cut scores on an EFL placement
test using the prototype group method : A receiver
operating characteristic ( ROC ) analysis,” Language
Teaching Research, vol. I, no. 29, 2016.

[15] G. Iberri-shea, “Adaptation and assessment of a
public speaking rating scale,” Cogent Education, vol.
55, no. 1, pp. 1-16, 2017.

[16] J. Li, “Modeling the process of summary writing of
Chinese learners of English as a foreign language,”

Irish Educational Studies, vol. 3315, no. March, pp. 0—
28, 2016.

[17] J. Tseng, “Developing an instrument for assessing
technological pedagogical content knowledge as
perceived by EFL students,” Computer Assisted
Language Learning, no. February 2015, pp. 3741,
2014.

Advances in Social Science, Education and Humanities Research, volume 436

[18] C. Wang, D. Kim, M. Bong, and H. Seon,
“Examining measurement properties of an English Self-
Efficacy scale for English language learners in Korea
§,” International Journal of Educational Research, vol.
59, pp. 24-34, 2013.

[19] P. Ajideh, “An Investigation of the Learning
Strategies as Bias Factors in Second Language Cloze
Tests,” Advances in Language and Literary Studies,
vol. 8, no. 2, 2017.

[20] M. Du, “A Study of the Relationship between
English Self-concept and Language Learning
Strategies,” Journal of Language Teaching and
Research, vol. 3, no. 3, pp. 508-517, 2012.

[21] W. W. Gustaman and S. Competencies, “The
Correlation Between Students * Self — Esteem And
Their English Speaking Competencies,” Journal of
English and Education, vol. 3, no. 2, pp. 121-137,
2015.

[22] F. Peixoto and L. S. Almeida, “Self-concept , Self-
esteem and Academic Achievement : Strategies for
Maintaining Self-esteem in Students Experiencing
Academic Failure,” European Journal of Psychology of
Education, vol. 1, no. September 2018, 2010.

[23] R. M. Silalahi and T. Samosir, “IELTS Teachers
and Test Takers * Attitudes towards IELTS Writing
Tasks,” pp. 350-357, 2012.

[24] J. Fan, “Test candidates * attitudes and their test
performance : The case of the Fudan English Test,”
TESOL Convention, vol. 3198, no. 220, pp. 1-35,
2014.

[25] T. A. Mertsalova, “Information Transparency in
Education Information Transparency in Education
Three Sides of a Two-Sided Process,” Russian
Education & Society, vol. 57, no. 8, pp. 679-695, 2016.

[26] R. A. Gestanti, “Listening Strategies Employed by
Non-English Department Students,” Journal on English
as a Foreign Language, vol. 7, no. 1, pp. 77-96, 2017.

[27] M. M. Barnes, “The Washback of the TOEFL iBT
on English Language Programs in Vietnam,”
Austrailian Journal of Teacher Education, vol. 41, no. 7,
p. 246, 2016.

[28] A. Green, “Washback in language assessment,”
International Journal of English Studies, vol. 13, no. 2,
pp- 39-51, 2013.

[29] R. William, “Design principles for new systems of
assessment,” Kappan Magazine, pp. 47-52, 2015.

359



ATLANTIS

PRESS

[30] K. Koh, L. E. C. Burke, and C. Tan, “Developing
the assessment literacy of teachers in Chinese language
classrooms : A focus on assessment task design,”
Language Assessment Quarterly, pp. 1-25, 2017.

[31] F. Giraldo, “Designing Language Assessments in
Context : Theoretical , Technical , and Institutional
Considerations,” HOW Journal, vol. 26, no. 2, pp. 123—
143, 2019.

Advances in Social Science, Education and Humanities Research, volume 436

[32] M. Mohammadi and M. H. Yousefi, “Iranian EFL
teachers and learners * perceptions of grammar
instruction and corrective feedback,” Asian-Pacific
Journal of Second and Foreign Language Education,
vol. 4, no. 8, 2019.

[33] E. Hacieminoglu, “Student and School Level
Variables related to Elementary School Students’
Attitudes towards Science,” Eurasian Journal of
Educational Research, vol. 80, pp. 59-87, 2019.

360



